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ABSTRACT 

This paper describes the Elementary Physical 
Education Program (LPE) at Washington State University, which 
represents a field-centered, competency-based approach to the 
preparation of physical education teachers. General program 
objectives include the following: (a) to prepare elementary physical 
education specialists to work effectively in a school setting; (b) to 
formulate a physical education program that the districts will be 
able to maintain; (c) to train interns to assess educational needs of 
a community and to adapt this ability to the needs of another 
country; (d) to train the specialists to work with other teachers in 
administering a physical education program; (ej to train interns to 
work effectively in community projects; (f) to continuously evaluate 
the effectiveness of the program in developing competent specialists; 
(g) to develop a competency-based teacher education program in 
elementary physical education, and (h) to train interns to act as 
resource people in areas of school curriculum other than physical 
education. Teacher interns who have previously earned baccalaureate 
degrees participate in a 12-month program of three phases: (a) 
preservice, which stresses preparation for teaching, mastering of 
subject matter, and the gaining of awareness and sensitivity to 
community needs; (b) inservice, which includes teaching in the school 
districts and on-site graduate course work; and (c) postservice, 
which includes thesis proposal approval and additional course work to 
develop administrative skills and to learn to conduct inservice 
training programs for other teachers. (PD) 
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SUMMARY 

THf ELEMt:NTARY PHYSICAL EDUCATION PROGRAM 

AT 

WASHINGTON STATE UNIVERSITY 

The Llementary Physical Education (EPE) program at Washington State 
University represents an innovative, field-centered, competency-based approach to 
the preparation of physical education teachers. The project is a corollary of 
+he Compofency Oriented Personalized Education program at the university. As 
such, EPE serves as an exemplary model for other PBTE components in specific 
content areas that are being developed at WSU. On-going planning, imp I ementat ; . i 
and evaluation of the program is a cooperative function of the university, the 
school districts of Ciarkston and Kennewick, Washington, the local communities, 
and the teacher interns Involved in the project--a true consortium aeslgn to 
teacher preparation and certification. Through the development and establishment 
o^ now and viable physical education curricula, the EPE project also offers an 
enriched learning environment for children. 

Teacher interns who have previously rarned baccalaureate degrees partici- 
pate In a twelve-month program of three phases: Pre-service which stresses 
preparation tor teaching, mastering of subject matter, and the gaining of aware- 
ness and sensitivity to community needs; I n-service which includes teactiing in 
the school districts, on-site graduate course work in teaching, curriculum, 
learning, development, and methods of research, and the conducting of community 
projects; Post-service which Includes thesis proposal approval, additional 
course work aimed at developing the interns' administrative skills and their 
abilitio". to conduct in-scrvico trainlna proqrams for other elementary school 
classroom teachers. 
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Internal evaluations by the university, school districts, teacher Interns, 
and children certify the success of the project. Approval of the communltv 
(external evaluation) has been ''effected in the passage of school bond issues. 
The positive outcome of the project is attributed to the effects of the model and 
the dedication of the personnel. 
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IMF FLrirNTARY PHYSICAL FnuCATtON PROGRA:^ 

AT 

wASfirr>TON f:TATr: university 

Introduction 

Tho faculty of the Coll<^no of rducatlon at Washlnaton State University 
has of feared I eadersh id In tno developrnent and Imn lementatlon of performance 
based teacher education CPBTC) proqramr>, Tho first m;^jor movenent In thfn 
direction entailed the devolonnent of the Connetc^ Oriented Personalized 
Education (COPE) nrooram^ a comnrehensl ve teacher r: ':atlon model composed 
of four major comnonents: a career seminar, a tear-* Inn and development seminar^ 
sets of learninq modules, and an Internshln. The career seminar attemnts to 
improve the student* s sel"" understand I nq and understandl nn of teacher roles 
and reSDons ibi I itos. The learnine and develonmenf seminar emohaslzes the 
clarification of personal ooals and values, and facilitates an understand? no 
of younq people and the iearninn process^ The learninq modules, consistinq 
of program objectives^ pre-tests^ alternative learninq qtrateqies, simulations, 
and post-tests, are utilized to hetn teacher trainees attain specific competen- 
cies. Final ly, the InternshiD proqram nrovldes onnortun I ties for trainees to 
Integrate and apply these competencies. 

Throuqh comnrehens I ve and systematic dI annl no-- Imn tementatlon-eva I uat Ion 
activities, the COP[. prooram has evolved as the major tfirust of PHTF at 
vVashinqton State University. COPE Is a vital and on-qoinq program, not an 
abruptly added maqlca! elixir. Continuous modifications are made to promote 
utnL":atIon of manpower and talent resources and to Insure that tho teacher 
education sequence moets th^^ nn^rqent ne^d^ of tenchr>rn and (earners In a 
dynamic society. 
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The 1971 Guidelines and Standards for Teacher Certification, adopted 
by the State of Washington to promote alternatives to traditional teacher 
certification approaches, have enouraged the development of additional PBTE 
components, particularly field-based ones, at our school. The '7! Standards 
provide a framev.'ork which requires consortia of local educaltonal agencies, 
institutions of higher educaiton and professional association-, to evolve and 
implement PBTE criteria and accountability systems. 

Under the impetus of the new certification standards, two types of 
consortid have emerged. One is an "umbrella" consorfium, a general type of 
organ izaf ion which takes a broad view of the standards and acts as a coordinating 
agency with a variety of special interests task forces operating as subgroups 
in the various areas of certification programming. The second type Is the 
"single purpose" consortuim which restricts its operation and review to one 
specific area of specialization such as reading, counseling or one of the 
subject matter area. The College of Education of WSU is involved in both 
types of censor f ia. 

An illustration of the "single purpose" type of consortuim, wi-^;h re- 
sulting competency based criteria for different levels of certification and 
evaluation techniques af the post-baccalaureate level, Is the flemenary PhyUcal 
Education (EPE) program at our university. A full description of the EPE 
Program, its evolufion, the etiology of its financial support, and its subject 
mafter components are presented in this report, it is the belief of our faculty 
that the FPE project, as a corol lary of the COPE program, serves as an exem- 
plary mode! for other PBTE components that are evolving at WSU. 
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Program Description 

The College of Education In cooperation with publi schools In the cities 
of Clarkston and Kennewlck^ Vifashington^ have implemented an Innovative^ field- 
centered, competency-'based, post-baccalaureate program to prepare elementary 
school physical education specialists. The thrust of this PBTE component has 
Involved utilizing a consortium approach to the education of qualified teachers^ 
while simultaneously helping two communities to enrich the learning environments 
of their children through the establishment of elementary physical education 
curricula. The program has been directed toward the encouragement of innovative 
and experimental modi f tcati oris of the teaching- learning environment In specific 
school ^.ituations. The approach Involves the continuous evaluation and adaptation 
of curriculum, organization^ and Instructional methods. External support from 
the Teacher Corps has helped to effectuate t' t'oject (see Appendix D for budget 
I temlzation) . 

Participants in the Elementary Physical Education Project include Interns, 
team loaders, a project director, school administrators, school principals, 
classroom teachers, community representatives, ^nd a program development specialist. 
For participating interns, the training period Includes two summers and one 
dcademic year. Upon completion of the preparation actlvitlos, the interns are 
offered the option of applying their competencies In Venezuela under the direction 
of the Peace Corps (the Venozuollan government has requested U.S. assistance in 
the development of elementary P^Z, programs). During the post-training interval, 
the students are given the opportunity to complete tt)elr mastor^s theses. The 
program offers the teacher preparation and experience In a specialty of great 
demand, while affording an opportunity for greater Insight into the culiure of 
both the United States and foreign countries. 
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Twenty-fiv*^ inf^^rns who hrwo cnm!> r^tod nn und'^rnradur-jt'-^ ^innr^n aro 



selected for t(v> nroqram* Th(> Intorns arr> onrv^Mod m fho qr^durito «5chool at 
WSU and havo tho option of workfnn towardrs a f^^m^or of Arts In Tefjchlna of 
^■^hyslcol education^ a Mast^-^r of Tducation donrr^o^ o^^ a **a^>t.'»r of *^^Cfonco d«nr^^> 
\n Phystcal ffiucatlon* The tvne of Inf^'^rn onr^t lod Is on^ who \9i notlvatod 
to toach oconomlcnMv d?^ndvantan Uidron* In addition^ durinn thn pa^>t 
two YoaPT* of prooran onc^rntlnn nany of thr^ Int^-^rns (ovor !">0'^) hvavo !>oon nonhorn 
of rac;i *it ninoritv 'ArouPiT^. 

T'v-^ nro'iran Is cor-^.nor>od of t'Kr.-^n t;ar;lc pha'^.t^s: nr^-oorvtcc, In-sorvico^ 
and DOf.t-i^orvia^. d' ';cri^>'»d !>t^!ow, ^M*^ f i rr>t -ind tast nhasos aro ^riTOPflv 
functions of tf;o uru V'Tr, I tv ; tiv^ second nhisn I f> a uni vnrr> It v*r*choo I district- 
cottimuni ty vonturt>. 

■* nrlrkirv lo^l of the* nro-^sorv t ohaso Is to ho In tho Intorn^^ nropare 
for t^^ac^inn dtjrinn tho '-^choni v^nr. Accnrdinnfv^ !nss<^n rontf>nt 

i onont.^rv nronn^*^^ nntor I a I ""J : *^>trntonI'^f; of t^^achinn, actual 

tf^achlnn *'^xn^rIonco^ , p.-^havioral ohjoctlvo^^ lns<">on nlanninn, taxono- 
nh^s and curricuJun do'ninn: ner^;onif snortn ^kf!K; and conmunltv 
conconts — ^bla^^os, oxcentfnn^>, nuhllc ro I at i onr,~arA c^tr^ssod. Tho 
interns aro ^nrol lod In otaht hoiir*; of oradfi^'^t^ and two hourr> of 
un do rarndua to cou r^>r^v^nrk» 

vrv>n f^o toan [oadors ( d^n.cr i nfl on'^^ of thoso and othor roh***? ^rn 
includO'-' In Annf-^ndfx ^) worl: with thr^ t^^.^ch'^r Interns, thr^ thrLj<^t \^ 
^n nchoo! district oxn^ctat Ion*", and rurrlcuhif^, Thoy v/ork with nctivl- 
tlos that cr^ it*^ an av/aron^*^,'*, r>f n^^d'^. and nro^Honr. of ciifttjnily 
different stud^nt*'^* Thr^ oc^jcatlon ^>onu^^nco^ thun^ is do^Ionnd to holn 
fhn tralno*^^ to a';^^^'%r> f^ofr rofos m notontial ao^ntn of chanqo within 
r> conniinltv; It covor?; conmjnltv r;tructuro^ mfnorltv nr >iin n^^nd'*, 
public rnfatlon* nctivltiof;, on^l conntjnftv onlnlon of thn nducatlonal 
nroc**>ss. 

•^urino the In-sorvicf^ phar.^^ th^ fnt^rnn* tim^* i*^^ dividr^d anono thro^^ 
aroas: contlnijatfon of nrn^uatn cotjrn^*^ at tho tjn i vop'^I tv^ t^achfnn In 
tho school districts with sunopvislnn of toam londors, and Individual 
cornrnun 1 1 v n ro * oct s • 
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For tho first Tionf^fit'^r, th^ nrniu^itr* work cnnBlstfi of: n) on-fiito 
course tn I nnoV'^t I onn In tO'ichlnn; b) an on-cinnu^, Df^rtlv nn.iulf^r ! ;!o<i 
coursf> tn motor .Aarnlnn; and c) an on-cannu?; co\ir^9 in nr^nornl curric- 
ulum for fh(^ ^lononfpirv ^.chor f. Thr^ acttinf t^^acht nn ^x^r^rlr^ncnf^ r-^nulrn 
i^ hnlf dnv of t^^achlnn^ nlu*^» nh'^nnlnn and ovalu^-^tlon tinv^ with toan 
lf*ndnrs and oth^r school pf^rwnnol, four dnvs n^r woek. 

To dato^ thr^ intor'^'%' teachfnn hc^*^ Includ^^d work with children from 
Kfndornarton throunh mfddfo nc^ool and thf> nronran for ?>r>ocf?!t chlldron 
in th<^ r:t.:irkston district. tn Konnov/lc!-^ the <?xnnr foncos havn h(;*on with 
kindornarton throunh fffth nrado childron* In a(t caoo*>^ Oc^ch toam 
of intr>rns iui^i bf^on ar>5innod to .it l(»ant two schools. Tho tnan loadors 
havf* dividod sunervisorv time amonn tho schools In which their team 
nembors havo taunht^ 

ixv^munitv sorvico nroJf?cts, an intonral connon^nt of the In-servtco 
Dhasn, havo been arrannod by a conmtinitv coordinator. Thr»sr» projects 
h<!vo boon as dlvorso as fhn \r\tf^rn^^ ta fonts, i man I nations, and lovols 
of dedication, Tho projocts, thus far^ hav^ ranood from construction 
of now play areas ^ to work In convafosront pronrans^ to tho of f or I nq of 
courses in personal dofensn for comunitv women, to the ostabMshment 
of after-school snorts and recreation nronrans. (A more comnlote llstinq 
of those community projects Is contained In Annendix P.) 

r^urtnq the second semest'^r^ the university pronra^ Includes: a) a 
course in methods of research In E^.r., b) a course In connaratlve 
phvsioal education, as assistance to the Peace Corns pha^.n of the pronram, 
and c) a course In perceptual motor d*^v^ lopment, assist Inn the Interns In 
evaluatjnq and analvzinn motor behavior. Tho school district and communitv 
components continue throueh the second semester • Those interns v/ho have 
not earned undereraduate d^cr^^^s In ohvsleal education also comnlete 
learnlne packa^ies In anatomy and k{n^^slo{o^^^, Interns also plan and 
receive advice for their thesis projects (iurino the In-service phase. 

i^o st-Servi ce 

Th^ post-servlr^ phase inrltidr^s tlm-^ for synthesis activities In which 
the Interns m-^et with th^ qradiiat^ conmltte^ to develop their proposals 
for M.^.^ M.Cd.^ or ^^A.T. denr^'^s, f"oursn wor^ durlnn this period is 
concerned with develop Inn thf> fptern*'-. administrative skills and their 
ability to conduct In-s^rvic-'^ tr-itnlnn r^ronrr^rrir-y fnr ^-Hmentarv school 
classro<)n t^^ich ■^f'^. 



7he eenora I objectives for thf> pronram provide Insfqhts into the exnect*^<1 
outcomes. Tbev are as foll'^ws: 

I. 7^". pr^^r'are olMn'-^ntarv phvsIC'*^! education sneciafists to work 
'>f fecti Vf?lv wlt*\in a sc'^ooi f^sottlnn* 
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To fornulatc w?th fhn coonorritlnn r,chfx?^( nyi^itnmn an otomontary 
nhyslciil oducntlon nrcvinin v/hlch fhn dl^trlctn wHI bo nhle to 
mninttiln aftor conn I or ton of thn nrojoct. 

5. To dr^volon tho cihltlty of tho intornn to the oducntfonnl 

needs of n connunlty cinti to ndopt this nbflitv to tho needs of 
another country, 

4, To train otnnontr^ry nhvslcnl oduCvition specf <i f tstr. to work with 
othor toacher:; In :*ottina up ^ind admlnl nt^rlnq n physical oducatlon 
pro<irdn. 

5. To dovolon tho cit?!lity of tho tntnrn*; to work offccttvolv in 
connunity n reject b. 

^\ To continuously Avnfuato tho of f .-^cti von^^»'> of tho nronrnn In 
dovolopinn conpotont ofonont.irv nhyr>ic?ul oducatlon npocla t i r^ts* 

7, fj'^v'Hop a conn^'**'^ncv-'h:i^^**-1 fr*n.r^^r%r '^^dtK'^n'^ ion nronrn^ in 

n I r>P)r>nt<irv phvsicnf ^-vducit Ion, 

^, "^o (^^v»'Hon th'^ nhi t it\^ of tho tnt'^rnn to '^ct rnc;ouroo noonln 

In arn^ir> of th^ ^^rhool currlculiin othor than in nhy^irnl ^^dtjcntion, 

Tho critorl.^ u^^od to a^^r^o^^ at^li^rn^^•n•^ of nach of tho nr^-^codinn n<^nlr» aro 

presented in Appondiy F, 

Po rsonnc ^^J^ypjy_^^^ 

Porsonnol in tho projoct inciud--^ univ^r^. ity staff and adnt niritrntors and 

^nocialJ^^O: r.choot dir>trict -^^taH, in':ludinn th^. Locn I • riucs t i on^U As-^oci ation 
(LfA) /'oord i n.rfor-. : ^o.v^ -r'". wh^^ a-^t t l^a'i -rs: <-ory^Uifu tv coordinator*-,: 
and^ of c^ur'^x*, tiv^ If^tr^rM:.. C^pr- fv-Mx ' cont-nn", ''''-^ori nt lonn ^hr> nuaiifl-- 
cation^ c.f t'v^ otaff n.-r* -'r':, ) 

r,^ry ^npon^ix for an i nto^I :!a t ion of th^^ nronrnn hudn^t, 
"^ontr { hui 'on':, to JJv> ^J211I1^'2121^^J^^PJ. 2SSV!?rf^ •^I-i^TLVJrUl 

teachor-i to "r*-iach" c-Ildr^n, In di "vt inouinf)! no nr-ntaMv 'fv-^althy** fron 'unhnnlthv 
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Individual ln» ''nslow CPGD ini.llcatnd th;^t hnal+hv neonlo ar^^ mnro 'Mntonnitod'* 
In that thoir co<inlttvo, ciffoctivo ^fSfl notor dfmr^nslons work cof tihornt! volv^ 
toward thf> same ends. The qoa\ th« oriucritlomif nrocens cannot bf^ limited 
only to the nccrotlon of Knowtodn^--^^ hut mist Inchidr* varied and n*^rvf!^fv^> loarn- 
inqs thnt I ntornonotratc? all annocts of tho Indl vl diki I ^^K!r>tonco# Tho tyno 
of education thnt involvor, the totol norsonnlltv of th^ loarnnr^ bv definitions 
nust onconnnss phy^sjjr:^nj^» ar> well a? norBonal-cnotion*!! ^ ?;ocfalp othlcai^ esth^^tlc^ 
and connltfvo cor>Dononts» 

Trilnoe co^npotenct rath^^r than hourr> of cr<>d{t> aro used an the brisis 
of terichi>r proparafion in the l.PF project. Rr»cnu^>n thn nroonin In porfomnnco 
based p oach intorn's conn'^toncv is d^tcrnlnnd by Indlvldu*^! norforf^nnco In 
carry Inq out tho rolo of a r^chooi dl stricter, P.r. . toachor^ 

Tho consortiun anproach — the coonoraliv^ r^ffort betv;oon tho loccif schools^ 
tho unJvnrsitv, and tho connunitios — unod to inltlat^^ and lmnl(?nnnt tho nrojoct^ 
has been particularly valuablo. I'.nc^) narticlnant nroun har> had Ito uninun Got of 
coals and cxnoctat ions. Thoso oxn^ctancl os fuivo nado a conisortiun approach 
not only useful » but mandatorv. This tvno of intr^r-oraanl.Tat i ona I cor^nunicat ton 
is urnently needod If tnachar oducatton nrDnra^r; aro to alfnnod with tho 
roalltler* of a connlox contomnorary soctotv. ''anv div<^rsn pointr* of vlow nood to 
be volcod and considorod durim af! Gti'-K^n of tho oducatfonal process — Includinn 
those of toachor pronaratlon. 

The rPF- project oncori/an'^as hl-llnqua! and bl-cultural r^xnorloncos. Tho 
Intorns arc nlvon opportun 1 1 io*> to dovolon thoir canacltio^: for hunano, sonsltlv<^, 
and critical Inquiry Into tho nature of cultural Issunn, to ^^--anlno thoir own 
cultural attltudo?; and valuos^ to do^^p^n thofr awar^n^-^s nf thr^tr own rultural 
identities^ and to f?xpand thoIr contacts witn ind? vidu-^lr^ of othnr cultural hnrltaq^s^ 
The Dorsp<L*ct i vos of connunlty nonborri in Kx^nnowick and ^''lark^^ton arr* rjno hroadf»n^d 
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from thotr Int^-^nict ton with tfv* intnrn^*^ mnv of thnf^p Intornlnn nrnfesf^fonals 
arc thcmr*^lvc*5 mtnorlty mmhors, 

Tho comnrohonsi v^tnoGs and ^>vnchronL^at Ion of tht^ nro-*iorv{cc — In-servlce^ — 
post-Si^rvlc<^ phas<^^ ^l^.s^ nnnonr to ho vi<ibr^ ar>rmctr> of ^hc fPT t^rojoct, Toar^thor^ 
those conpononts nrduco a train I m norini fh.it both m*;^nni nof ul rind ninnlf leant* 
Tho Icnrnfnn oxnorioncor* of f\\n Int^^rns nr^ rf^Ir^Vrint to thr» cor^rlitions actmllv 
fadnn cla^isronr, t»>iir.hor'*,. Tho f i ^-l d-o'^nt'^rorf In-norvfc^ oiomont allows fop a 
JuxtciporJ t Ion of the thoorotica! with th^^ nrnct i c*'^ I , 

fho involv^M'iont of oach fnt<>rn tn tho oof^nunfty ronrosonts another intenr^l 
coninoncmt of tho r^'^dfH . Trntn»'v*f; fo^rn '->M!t'> ti^-it -MK^l^h^ f^vm to vi-^s^r^f^ tho 
needs .'^niJ concc^rn^ of thoir r^^^^necti v*"* school rilstrlctr^ nnd conriun t tl os. r^ich 
tntorn works wltf^ at lorisl ono cofnnunttv aa'>ncv# Thu'>^ t'v* rolo of tho teacher 
Is oxpanri^vi to fnchid*^ oducntionnf nctIv?fio«; ou^sldo tho conflnnn of tho trn-!?- 
tlon^il c f a:"t!;roon. Tfu?';/> nrojoctr- oriv^hln tho t.-^-ichor-I n~trn ininn to a:un tnslqht 
rind sonnittvitv Into tho concern*", of th»^ co'^vntjn t tv ^ to holn cIt5zon^> whilo 
simul t/HVfOur? I V conn tori no n worthwhil^-^ connunlfv nro'^ct^ to Incronr>o thofr punflc 
visibility, .ind to shar^ thoIr skills with Individuals of all nino<->» Thoso tynes 
of actfvltlon suDDort tho notnt v'f v m-'w fh.^t oducition lo n Itf'^-fonq nursult 
thnt onconnaOv'^r. all nsnocts of connunitv llvtnn* Floxlblo^ conc^rn'.'d^ and dodl^ 
Cdted todcnors oro nwdod for thl^, oxnandlnq d*^finitlon of f>dtjc.")t I rtn, 

Tho Internr. In tho ITT, projoct att?^ln conpotr^ncv in not only ono !:^kl ( I 
area (i^o*, physical oducatlon) hut fil^^o d^^v^ton Ih^-* ^^bllitv fn Ciorvo a'^j rosourco 
people In othor fir^a^. of tho school currlculu'n. Thr» partlclnnntn Inorn tho procossos 
and tochnlnuos of succossful ch.'^nno anontry anr! lO'Srn how to conduct in-«;orvlco 
activities^ ThoiiA skltU broadon thoIr ponoib 1 1 1 tln^ for facllltatJnn Innovativo 
educational practlcos within futuro school sottlnns. 

^'In^Hv^ rnnrtr^nt for^atlv*^ ^'>v/ri f in 1 1 nn r^^n n^'^.f^r.t s ^ <^^^ntrr^{ f^r^tur^ of 
the EPF nrooran, Tho opf>ratIon of tho nrofoct is continuously analvzod In t^rros 



of the qoals nnd objoctlven. V/horn Inconsl^^toncles and problom^ am uncovored, 
workable alternalives are formulatod to insure swift anol lorritlons. 

^ Ev^ . tuQ . t ion 

Formal and soml-fornal evaluations aro mado^ by all concernod, throunhout 
The pronram. The Interns complete self-evaluations which are compared with evalu- 
ations of them made by university nersonne!^ team leadr^rs^ bulldlnq nrinclpals^ 
and teachers, (see Appendix Z). The total proqram fs also evaluated by the In- 
terns. The pronress of the school children Is evaluated by team loaders and 
Interns. The children evaluate their exnerlnncns^ and finally^ throunh sanni Inq 
techniques^ the communities evaluate the proqram. 

i)ur{nq the post-survlce phase^ the interns evaluate the Instructional 
proqram, the Instructors, the team {readers, and the school district-community 
requirements. These evaluations of the model are used to stronqthen the proqram 
content and to counsel both university Instructors and team leadorr>. 

Twenty-four out of twenty-fivo intornr% compN^tod the !:PR nroqram durtnq the 
first y^ar of operation, and ail ttwenty-^f I vo durlnq the second year. This excellent 
retention record is Interpreted ar. a oositlve assossmont of thr» oroject. 

The children are evaiuatnd by means of the AAfPFR ft_tness test durlnq the 
f{P9t ^-5nd last months of school. A Movr^mont Satisfaction T^st^ dovlsed by unlvor-- 
sity personnel, has also ber^n developed Csoo Appendix F). Several of the Interns 
have conducted proqram evaluations with their own students. These noils Indicate 
that tho chlhirAn have responded favorablv to -th^ curriculum. It Is bellovr^d that 
these Internal nyaluatlons by tho unlvnrnitv, school districts, teacher Interns, 
and chlldron certify to tfv^ succ^s^> of t^^^ nronram* "onmunltv annrovaf by rv^ans 
of external evaluation has been ref lectori In tSe nassan^ of school bond Issues In 
both districts. The s J^erlntnndnnts havo r^nortod that thes^ affirmative votes 
wore substantially du^ to the connunlty contributions made by enthusiastic Interns. 
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Snoclfic nnoIv*;>i^> nf f^n I^pr^rt of t^^*^ nronr-^^^-i to fho school ^>tr lets, 
tho cormnunitv an^l fhn univor^Itv nP'^ includ^'^i In Annondix To r^unrvirlzo tf)'ii;o 
oolntr>^ tho posittvn oijfcono'> of ftv* proj*'>ct nr-^ attrlhiitoci to tho of f octl vonnss 
of fh^ nodnl itself ond th^-^ connnfnno^ an(j m'*! cntion of tho por^.onnol who 
hcive implenonted it. 

In cioslna th I ^0 ':i»'^scrl pt lon^ it ^>"'.-^m ^innrnnrl at*-^ to r^^f^r to ^.on^^ of 
tho statomonts exprossod bv tho i nd I vi ^^ui !s dirocttv aff^ctoH hv th^ nronram. 
Thoso vlnwpolnta ranno fron ttu:>Go of th-^ I ntorn • . • 'Th^ nronran hnr> domonstratnc! 
to ne thr^t rna\ chano^^s cnn be mncio to ^nhanc^ oducatlonal onporttjni t ies for 
kidr/* — to the younn r^tud^nt who has just roturnod fr n physical v^ducatlon class* 

I wish n.L^ class would mv-^r ondT* — to tho toachor, • /" I roa! fv aonrociatc th^ 
interns havlnn evorythlno ready to no so thor^^'s no wastnd timo*— to tho r>nront,», 

''ly child Is actually enjovinn P.t. for tho first tfmo in hor llfol". 
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Appendix A 

Personnel and 
Descriptions of Staff Roles 



Elementary Physical Educatfon Program Staff Members*- 



Washington State Univarsityt Clarkston and Kennewlck 

School Districts 



Director: John E. Guzman 
Assistant Director: Gordon Gotts, 

Mary Ann Ryder 
Program Development Specialists: Mary Lou Enberg and 

Victor P. Dauer 

Instructional Staff: Victor Dauer, Rex Davis, Robert Doornink, 

Mary Lou Enberg, Sheryl Gotts, Gordon 
McCloskey and Donald Orlich 

Evaluator: Dorothea A. Coleman 

Advisors: Carol Gordon and Roger Wiley 

Team Leaders: John Justh and Harold VanTlne of the Clarkston 

School District; Ron Slemers, Monte Jones and 
Wayne Bell of the Kennewlck School District 
Physical Education Coordinators: Norm Garrett of Clarkston 

School District and 
♦ Clarence Sperllne of 

Kennewlck School District 

Supporting Administrators and 

Faculty Members: George B. Brain, Carol E. Gordon, 

Dale 6. Andersen, Roger Wiley, 
Gordon McCloskey, Donald C. Orlich and 
Robert J. Harder 

Teacher Education Standards for Physical Education (TESPE) 
Consortium: 

Helen Burns, Francis RIsh, and Kenneth Olson of 
Richland School District; Bi 1 1 le Carlson, Marlon 
Mori and, Clarence Sperllne, and Robert J. Valiant 
of Kennewlck School District; Dorothea A. Coleman 
and Roger C. Wiley of Washington State University 

Washington State University TESPE Committee: 

fjlarlene Adrian, Sheryl Gotts, Mary Lou Enberg, 
Jane Er Icson, Carol Gordon, Dorothea A. Coleman, 
Roger Larson, Sam Adams, Rex Davis, Victor Dauer, 
Roger C. Wiley 
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[descriptions of T-P^i Staff Roles 



Project Director 

The project director has tha primary responsibility for the development and 
administration of the proqram. He plans with the school districts, helps to 
organize selection panels, prepares invitation kits, meets reqularfy with Intern 
and community groups. He demonstrates leadership abtlftles with younq people. 
The director Is responsible for a continuous process evaluation of the university 
proqram, with input from university and school personnel, the community and from 
interns, to determine whether the project Is fulfilMnq the needs of the res- 
pective participants, and if not, for developing modifications so as to re- 
structure the Elementary Physical Education Project. 

Pro(jram Development Specialist 

The program development specialist is knowledgeable about competency-based teacher 
education development, systematic management, and formative evaluation; he/she Is 
competent in the development of instructional systems, the development and revision 
of a systematic manaqenent plan, the on-golnq development of competency-based 
curriculum and the continuing dissemination of successful project elements to the 
total college program. 

School Coordinator - LFA 

The school coordinator is responsible for the administration of the school system 
plan for change (I.e. development of elementary physical education program). The 
coordinator. In cooperation with the schools, the conmjnity and the university, 
communicates the needs of the school district to the university and specifies 
beginning teaching skills that the Interns must attain prior to the Inservlce 
portion of the project. Selection of interns, planning of the pre-servlce pro- 
gram, and on-qoinq evaluation of the training through competency assessments are 
part of this Individual's responsibilities. In addition, the coordinator Is 
accountable for obtaining the participation of the school staff (principals, 
cooperating teachers, and para-professionals) In the development of the project 
and for the subsequent orientation and participation of these persons. He 
J handles the administrative details of the school proqram. 

Team Leaders 

Each of the five team leaders assumes the three distinct roles of teacher, student, 
and leader, while functioning In three diverse settings — the school, the university 
and the conmunlty. As a teacher-educator, this person provides Instruction and 
support for all members of the team, not just Interns, and Is Involved In curricu- 
lum development, Tean leaders serve as the Interns' liaison with university, 
school and ccxnmunlty representatives. They receive training which enable them to 
perform in leadership roles. 

Team leaders selected for the project have hod at least five years of recent 
teaching experience with children from low-Income families. They are chosen for 
the Elementary Physical Education Project because they appear to be able to 
supervise, instruct and motivate their Interns. They also demonstrate an ability 
to relate to parents and the community. To perform well In this new leadership 
role, the team leaders need to have an unusual degree of flexibility, openness 
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to change, sensitivity to individual dlfferencon and life-styles and a committment 
to Involvia themselves fully in the project. 



Commun i ty Coord t nator 

The community coordinators (one per district) attempt to facilitate the successful 
adjustment of the interns into the comnunlty (i.e. either Kennewick or Clarkston). 
Each coordinator seeks to act as a resource person In terms of community activities 
and action grcups, to help Interns with houslncj problems, to establish schoo I -commun i ty 
joint projects, to facilitate communication between the interns and parents, to make 
availabie to the Interns Information regarding inexpensive transportation, medical 
aid, grants or scholarships for low income or minority groups. 

Un t_ verslty Representatives 

Many individuals from Washington State University are involved with the Eilementary 
Physic;il Education Project. A Program Development Specialist is responsible for 
creating ccwpetency modules and' for facilitating the establishment of the physical 
education programs within the respective schools. This position is a field-oriented 
one. Other faculty mambers are involved in the teaching of on-campus and on-site 
courses to Interns and team leaders, and in the administration of the project. 
Other activities include serving as advisors and members for graduate thesis 
conrnlttees, and participating In the development of the TESPE document. 
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Appendix B 
Impact of the EPE Program 



Impact on School Districts ; 

t. Both school districts needed an elementary physical education proqram. 
The success of the project has been a substantial factor In the passing 
of levies in both districts. 

2. Both districts have Instituted on-going elementary physical education 
programs. 

3. Personnel in the districts have benefited from working closely with the 
university. It has provided an excellent opportunity for interchange 
about the latest trends In curriculum, methodology, and content. 

4. The conduct of thesis projects In the schools has benefited students and 
teachers a I ike. 

5. .A curriculum guide in physical education (K-12) has been developed in 

both districts as an out growth of this project. 

6. The Interns and team leaders have been responsible for the development 

of improved playground facilities and In the making of equipment necessary 
for a quality program. School and parent groups are continuing with this 
project. 

7. The project personnel Instituted an intramural program In the schools. 
3. A physical education program for the handicapped has been started. 

9. Through in-service, district-wide classes, school personnel from several 
disciplines have had an opportunity to broaden their backgrounds in 
physical education content and its contributions to the curriculum and 
students. 

10. The students in the physical education classes have benefited In the 
fol low! ng ways: 

a) An improved self-image resulting from learning how to use 
one's body gracefully and efficiently; 

b) Improved performance in physical fitness; 

c) A broader background in terms of skills, sports and games; 

d) A deeper appreciation of sports, games, fitness, and other 
movement activities and the part they can play in an 
individual's life. 

11. The classroom teachers also have gained from their experience with the 
project: 

a) They have seen the value of an organized physical education 
program conducted by a trained specialist. 

b) Their backgrounds have been expanded In terms of the 
contributions physical education can make to their 
students and to the total educational program. 

c) A much better understanding of skill development, fitness 
movement exploration, games, sports and rhythms has become 
evident, 

12. As substantiated by district reports, there has been a marked increase 
In the involvement of parents in school affairs due to the proqram. 

13. The whole school district has benefited from having an opportunity 

to work with interns from different cultures and with different academic 
training and experiences. The Interchange and growth has been exciting 
and obviously beneficial. 

14. The team leaders, interns and Program Development Specialist have all 
gained from the experience of working together and with children. 

Impact on Community ; 

i. Through public relations efforts (I.e. speaking to civic groups, conducting 
of community projects, involvement of parents In playground projects, track 
meets, etc.) on the part of the personnel Involved, the community has 
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developed a very positive attitude toward elementary physical education. 

2, The community as a whole has benefited fron having Interns from different 
cultures living and workinq among fhm. 

3. Many segf tents of the community have been served by the project. 

a) Senior Citizens 

b) Handicapped children and adults 

c) Adult continuing education classes in Spanish and In sports 
recreation 

d) Girl Scouts 

e) Parochial school proqram Improvement 

f) Community Recreation Departments 

g) High School athletic teams were aided by the coaching 
provided by interns 

h) Church groups 

Impact on the school of education ; The impact of the EPE project on the Department 
of Education has been felt In several ways. The Department of Education faculty 
have been utilized .n teaching courses for In-service training programs for 
the regular Instructors In Clarkston and Kennewick— a spin-off of the field 
components of the EPE program. The latter has led directly to an Increase In 
the number of regular district personnel who are now In fifth year and graduate 
degree programs In the Department, 



In a less direct but important way, the Department of Education (and thus 
the University) has benefited because of the advances that have been made 
in teacher certification through the development of Teacher Education Standards 
for Physical Education (TESPE). Because progress was made rapidly In defining 
performance based standards In physical education within TESPE, a healthy 
pressure was placed on the Department to move toward defining more clearly 
those performance based standards In general teacher education that should be 
regulred of P.E. majors. Also the project has helped to Increase the sensi- 
tivity of people in the Department of Education to foreign cultures and/or 
other people who are culturally different. 

Finally through contacts made in Venezuela, lines of communication have been 
opened which hold potential for cooperation and exchanqe In educational programs 
between Washington State University and community colleges and other Institutions 
of higher education In that country. 
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Appendix C 
Community Projects of EPE Interns 
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In addition to tholr teach I nq duties, tho Interns have had projects o I then 
in the coromunlty or extra-curricular school related activities. The foMowInq Is 
a partial list of these actlvltlos. The Interns: 

1. Worke»d with the Community Action Agency and the Asotin County Center 
for Family and Youth Services on a one- to-one basis with the youth of 
Clarkston at their youth center. 

2. Supervised binqo, movies* arts and crafts and talked with the 
residents of Rest Haven, a rest home for the aqed. 

3. Tutored at Lincoln Middle and Highland Elementary Schools. 

4. Planned and Instructed the physical fitness routines for the J'^nlor 
Miss Contest sponsored by the Clarkston Jay-C-ettes. 

5. Coached basketball at the Valley Boys Club (Clarkston Branch), the 
Holy Family Parochial School, and the qirls from the Clarkston H5. 

6. OrqantZGd Intramurals at the Lincoln and Holy Family Schools. 

7. Supervised a weight lifting proqram at the Lincoln Middle School. 

Q, Organized an elementary recreation pro<:|ram at the Parkway, Highland, 
and Poplar Schools. 

9. Set up a wrestling program at the elementary and middle schools. 

10. Taught adult and continuing education Spanish classes. 

H. Organized a physical fitness proqram for low income women in cooperation 
with the Community Action Agency. 

12. Taught a self-defense class to the girls and women of the community. 

13. Worked with the Girl Scouts as assistant leaders. 

14. Contributed playground improvements for the f<ighland and Parkway Elementary 
Schools In the form of building truck-tire towers for cMmhlng, land- 
scaping of the grounds, and gardening equipment and materials from the 
communl ty, 

l*j. Helping put together an in-service physical education program for 

regular and special education teachers to be used after TC/PC loaves. 

16. Tutored students scheduled Into the reading or math skill center at 
Lincoln Middle School. 

17. Assisted with the high school tennis team. 

18. Assisted the leader of a Girl Scout troop. 

19. Developed a "Recreation for the Handicapped Program" In conjunction 
with Adele Plouffe, Asotin County Developmental Disabilities Center 
social worker. 
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20. 



Assisted Special Olympics Commltteo In setting up a bowline? tournament 
and a basKett>3l I team for the handicapped. 



21. Taught conversational Spanish at the Walla Walla Community College 
branch In CI arks ton. 

22. Assisted football coaches at tho high school In Clarkston. 

23. Directod Intramural activities at the Lincoln Hiddlo School, 

24. Conducted a drive for the donation of supplies and materials to bo 
used In the physical education programs of the various elementary 
and the middle schools. 

The significance of these community projects and their impact on the Clarkston 
School District and community can best be illustrated by notinq the permanence and 
continuity of some of these projects. Although many projects were of a temporary 
nature, several were designed to leave lasting benefits. 
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Appendix D 



As mentioned in the text of this program description, external support for the 
project has been provided throuqh Teacher Corps funding. The followinq represents 
Institutional Txpenses: 



A 


DIRECT COSTS-Salarles ' 






1 . 


Administrative (salaries) 


3.434 






Secretarial & clerical (salaries) 


1 ,070 




5. 


Instructional (salaries) 


26,913 




4. 


SUBTOTAL FOR SALARIES (Sum of 1-3) 


31 ,4 17 




OTHER DIRECT COSTS 8% x 30,417 






5. 


Employee services and benefits 


2,473 




6. 


Travel 








a. Staff 


-0- 






b. Travel for proqram activities 


1 ,000 






c. Corpsmember travel to pre-service 


2,800 




■ y. 


Office supplies, reproduction & 


500 






communication 




^, 


Instructional supplies, etc. 


2,500 




■ ^r. 


Required fees (Tuition not applicable) 


447 




10. 


Equipment Rental 


1 ,500 




1 1, 


F^ecru Itment 


-0- 






^u^T6Yal f^bk o^Htk biR^cY tost^ i^-w) 


1 1 ,^^6 




13. 


TOTAL DIRECT COSTS (sum of 4 and 12) 


42,6i5> 




■"mY^RN SijWrT (Hovt \onq B^IO weeks) 






14. 


Intern Stipends (How many 25) 


20.160 




15. 


Dependency allowance (How many 35) 


3,360 




IS. 


Benefits 


1 ,411 




TT. 


Total InYern ^aPPokt (Sum of 14-10) 


24,931 


D. 


IS. 


TOtAL DIRECT COSTS AND INTER-N SUPPORT 








(Sum of 15 and 17) 


67,568 






' YoT'AL INbtRE'cY tbsrS (si line 18^ 


5,405 




20. 


School District Costs 


1,950 






Total budget Afio/oR e)(penditures 


74,925 



Appendix E 

An Example Intern Evaluation and Student Evaluation Instrument 

(Movement Satisfaction Test) 
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Intern Evaluation 

Formal evaluation for the Interns Is conducted three times. The first 
evaluation assesses Intern progress toward attainment of the TE5PE preparatory 
level competencies. The second formal evaluation occurs at the end of the first 
semester as a joint project of university personnel, team leaders, and Interns. 
The objectives are to { I ) assess each individual's progress toward fulfillment 
of the Initial-level competencies, (2) define the learning experiences and time 
periods which would help interns remediate competency deficiences, and (3) 
Identify the effectiveness of the evaluation instrument developed for this 
assessment. The third evaluation occurs during the last five weeks of the 
second semester. The university component of the final evaluation Is a teach- 
reteach lesson which Is televised for critique by the intern and university 
personnel. The Intern prepares a lesson for use with a qlven age group. The 
lesson Is televised, critiqued via an evaluation Instrument, re-taught with 
modifications to an equivalent group of children, and re-critiqued. Interns, 
to date, have reported that this assessment has been a beneficial experience 
In helping them to develop an awareness of their own teaching behaviors and 
the learning behaviors of their children. 
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student Evaiuatlon (Example) 
lavement Satisfaction Test* 
"Faces Tape K-3" 

"'Tape for attitude test that uses faces: (grades K-3) 

"This Is a way for you to show how you feel about some of the things you do. 
See the pictures of the faces? Let's see If you can tell, by pointing to 
one of the faces, how you would feel about these things." 

"Ready? How would you feel If you were going to the store to buy an Ice 
cream cone? Point to the picture. Thank you." 

"Let's try another one. How would you feel If you had made somebody cry? 
Titank you." 

"Let's try one more. How would you feel If you need to choose between 
watching TV and going outdoors to play? Thank you. Now we're ready to 
start."" 

1. "How do you feel when you throw a ball, and It goes where you 
want-It ro?" 

1 

2. "How do you feel when you hang upside down or you are upside 
down In a stunt?" 

Instructions to attitude test administrators, grades K-3, whose subjects have 
the faces: 

1. Sit next to the subject, not across from him/her, so that you can see the 
faces In the same order thpy are given on your tally sheet. 

2. Watch the subject's response on the three trials. Does It seem appropriate? 
If not, mark the tally sheet so that It can be Identified as a response 
that was not appropriate to the questions. 

3. Be sure that 1he subject's name/number Is recorded (name and number on log 
sheet; number ONLY on tally sheet). 

4. Mark the appropriate face (face to which subject points) on the tally 
sheet for the samples and the rest of the test. Hold the sheet so that 
the subject cannot see your marks. If possible. 

5. Note any other response that might occur If you have time. 

6. Have the tape recorder within easy reach so YOU can control It for stops If 
necessary. 

7. Remember that your conduct can Influence an attitude scale, so be careful to 
avoid talking, gestures, facial expressions. 

•Early Indications are that this Instrument Identifies feelings of success, failure, 
fear, frustration, and happiness about movement experiences with the student pop- 
ulation tested, 
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Test Administrator's Tally Sheet for 'Taces Tape 

UD^ ff 

Sample Questions: 

How would you feel ff you were going to the store to buy 
an ice cream cone? 

How would you feel if you had made somebody cry? 

How would you feet if you needed to choose between watching 
TV and going outdoors to play? 

[• How do you feel when you throw a ball, and it goes where you 
want It to? 

2. How do you feel when you hang upside down or you are upside 
down In a stunt? 

3. How do you feel when you move to music? 

4. How do you feel when It is time to do school work? 

5. How do you feel when you learn something new in P.E.? 

6. How do you feel when you do a physical fitness test? 

7. How do you feel when you catch a ball? 

b. How do you feel when you have a small space In which to move? 
9. How do you feel when you score a point for your team? 

10. How do you feel when It Is time to go home from school? 

11. How do you feel when you run fast? 
12* How do you feet when you lift something heavy? 

13. How do you feel when you mfss a ball that has been thrown 
to you? 

14. How do you feel when you move fast and then slow down? 

15. How do you feel when there Is something In your way that you 
have to move around? 

16. How do you feel when you lose your balance? 



17. How do you feel when you lift something I loht? 

18. How do you feel when you run slowly? 

19. How do you feel when you curl up like a ball? 

20. How do you feel when you have lots of room to move? 

21. How do you feel when It Is time to go to school? 

22. How do you feel when you throw a ball, and It does not go 
where you wanted It to? 

23. How do you feci when you jump high Into the air? 

24. How do you feel when you hit a ball with a bat or a paddle? 

25. How do you feel when it Is time for P.E. class? 

26. How do you feel when you lose a point for your team? 

27. How do you feel when you do the same thing that you 
already know how to do In P.E.? 



28. 


How 


do 


you 


feel 


when 


you 


Jump forward? 


29. 


How 


do 


you 


fnal 


when 


you 


stretch out like a bridge? 


30 • 


How 


do 


you 


feel 


when 


you 


move slow, then speed up? 


31* 


f^ow 


do 


you 


feel 


when 


you Jump down from something? 


32. 


How 


do 


you 


feef 


when 


you 


kick a bal 1? 


33. 


How 


do 


you 


fee) 


when 


you 


are unbalanced and then get balanced? 


34. 


How 


do 


you 


feel 


when 


you 


push something that Is tight? 


35. 


How 


do you 


feel 


when 


you 


skip? 



2.1 



Log sheet —"Faces Tape K-3" 
(faces, grades, would change with the test administered) 
Number : Name 



I 



2 


• 


X 


• 
• 


A 


• 
• 


5 


• 


6 


• 
• 


# 


• 




• 








• 








• 




• 



3-r 
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Appendix F 

Program Objectives and Criteria for their Attainment 
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The general objectives and respective criteria for the pro^jram are as follows: 

1. To prepare elementary physical education specialists to worK effectively 
within a school setting. 

a. After a pre-service program, interns are placed In a public school. 

b. tmphasis Is placed on the interns ability to work with minority and low 
incone chi Idren. 

c. The most recent Instructional techniques and program materials are available 
to each intern. 

2. To formulate with the cooperating school systems an elementary physical education 
program which the districts will be able to maintain after completion of the 
project. 

a. Prior to the pre-servlce program, the needs and concerns of each school 
system are surveyed. 

b. The methods and materials are developed to meet the above stated needs. 

3. To develop the ability of the interns to assess the educational needs of a 
community and to adopt this ability to the needs of another country. 

a. Each Intern assessed his/her respective community and determines the 
educational needs. 

b. Members of the community, school, and university discuss and evaluate 
the relevance of each Intern's findings. 

4. To train elementary physical education specialists to work with other teachers 
In setting up and administering a physical education program. 

a. The Interns work with the moster teachers (team leaders) to conduct In-service 
programs in their respective school systems. 

b. Each intern. In carrying out his/her job, performs administrative duties. 

5. To develop the ability ot the Interns to work effectively In community projects. 

a. Cach intern works with a community agency, 

b. The community coordinator evaluates the Interns effectiveness In this rote. 

6. fo continuously evaluate the effectiveness of the program In developing com- 
petent elementary physical education specialists. 

a. The standards developed in the competency based program are utilized 
to assess each intern's competence. 

b. Evaluations are conducted by the University staff, team leaders. Interns, 
school personnel, and memebrs of the respective communities. 
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c. An outside agency also evaluates the prcx^ram periodically to minimize 
Internal bias. 



7, To develop a competency-based teacher education program In elementary 
physical education. 

a. The teacher certification standards of the State of Washington are used 
to develop the competency based program. 

b. Specialists on the University staff are used as resource persons to develop 
and test competencies suggested by the Teacher Education for Specialists 

In Physical Education (TESPE) Consortium (representatives of the Trl-Cltles 
School Districts, state professional associations* and representatives of 
Washington State University). 

8. To develop the ability of the Interns to act as resource people In areas of 
the school curriculum other than In physical education. 

a. Interns study the general curriculum of the elementary srhnol and also 
various subject matter areas. 

b. In Clarkston and Kennewick, Interns observe elementary school programs 
in action. 

c. Through scheduled seminars, staff leaders In various subject matter fields 
discuss Instructional procedures, content, and basic guidelines of the 
respective f lei ds. 
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